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A NEWS! J'TrI.cR HIGHLIGHTING CLASSROOM PHILOSOPHY AND PRACTICE AMON() KENNESAW FACULTY 
VOLUME 8, NUMBER 3 •SPRING 1995 
Being sensitive to our special students 
Carol Pope, Administrative Coordinator, Student Developoment Center (based on the work of Greg Greenwell) 
1e enactment in 1990 of the 
Americans with Disabilities 
Act brought to the attention 
of the American public the needs 
of individuals who have signifi-
cant disabling conditions, and the 
rights of those individuals to have 
appropriate accommodations to 
fully participate in society. 
As educators, it is important 
that we understand those rights, 
but the statutory limits defined 
by the ADA should be only a 
reminder that effective educa-
tional practices require consider-
ation of every student's unique 
characteri sties. 
The first time that I, as a teach-
er, needed to understand the spirit 
of ADA came when a student with 
a disability registered in one of my 
classes. I realized immediately that 
some changes would probably 
have to be made in the presenta-
tion of lessons and possibly in test-
ing. What I did not realize was 
the extent to which adjustments 
would be needed, nor did I con-
sider the changes in my teach-
ing style that this particular 
student might require. 
The student is blind, and I was 
totally unprepared for the changes 
that were required on my part to 
fulfill the simplest presentation to 
this class. I quickly realized my 
inadequacies the first time 1 ap-
proached the whiteboard and pro-
ceeded to say, "'Now students, look 
at this." Quite an embarrassing 
moment. But the student was pa-
tient and I was 
willing to learn, 
and we managed 
quite well to-
gether after the 
initial adjust-
ment period. 
Reaching Through Teaching asked the 
1994-95 Teacher of the Year candidates 
why they teach. Their answers can be 
found throughout the pages of this issue. 
Not all of us 
have had to make such dramatic 
adjustments to accommodate a 
student with disabilities, but the 
reality is that we as educators must 
give attention and thought to the 
need for dual presentations in or-
der to meet the needs of an entire 
class. In effect, each disabled stu-
dent becomes a distinct subset of 
the class and a separate plan for 
this student will be required if 
we are to maximize the learning 
experience. 
This individualized instruc-
tion is not spelled out in statuto-
ry requirements; it is a philoso-
phy of teaching which flows 
naturally from a desire to see 
every student achieve to his or 
her fullest potential. 
KSC in Oaxaca: Mexico in our classroom 
June K. Laval, Associate Professor of Spanish and French -----
he class begins in the air 
plane. From then on, the 
student is constantly aware 
of a diff crent culture and language. 
As we head out to visit this city of 
twenty million inhabitants, we are 
immersed in Mexican culture and 
civilization. It's time to use what 
was learned in Spanish classes 
back at Kennesaw State College. 
Each student who goes to Oaxaca 
has had at least the equivalent of 
one quarter of Spanish, so they 
know a little Spanish. 
The KSC program in Oaxaca 
was initiated iast summer by its 
three co-directors: Dr. Susan 
Bakewell, Visual Arts, Dr. Alan 
LeBaron, History and Dr. June K. 
Laval, Foreign Languages. The 
program combines our three disci-
plines to provide study not only in 
the Spanish language, but also in 
Mexican history, art literature and 
culture. 
The site director teaches a 490 
seminar for four weeks, and the 
co-directors come to Oaxaca at 
different times to teach for a week. 
This year we have twenty students 
enrolled in our program, and four-
teen of them have received schol-
arships. KSC in Oaxaca is spon-
sored by the office of International 
Affairs under Dr. Tom Keene. 
Before going to Oaxaca. we 
spend three days in Mexico City. 
Our hotel is in the heart of the his-
torical zone of the city. From the 
hotel restaurant we sec the '-'=="-• 
a huge square. bounded by the Na-
tional Palace, two almost identical 
city halls, the Metropolitan Cathe-
dral. and the National Pondshop. 
The z6calo has seen everything: 
protests, revolutions, celebrations, 
coronations, and even Mexico 
City's first bullfight. 
Next to the archcologists 
have recently uncovered the site of 
the Great Temple of the Aztecs (the 
Templo Mayor), once the holiest 
shrine of the Aztec Empire. 
For their first assignment, the 
students will head out in groups of 
two with a list or questions they 
must answer. Part of this exercise 
will be two brief interviews of 
people they find along the way. 
Teaching offers the opportunitv to share knowledge and experi-
ences with srudents and allows the reacher lo co111i1111ousfr learn 
from the student-teacher interaction 
In the evening we will compare 
the answers and experiences of 
the students. 
The next morning the group will 
set out to visit the pyramids of 
Teotihuacan, built between 400 
and 800 A.D. They are located 35 
miles north of Mexico City. On 
the way, we will visit the shrine of 
the Virgin Guadalupe, patron saint 
of Mexico. The shrine was built 
on the spot where in 1531. the Vir-
gin Mary was said to appear to an 
Indian farmer, Juan Diego. 
Students will have free time to 
discover Mexico on their own. On 
Sunday they may want to attend 
mass in the Metropolitan Cathe-
- Javne Bruno 
dral or go shopping in one of the 
many markets. The national Mu-
seum of Anthropology would also 
be a good choice. 
After the weekend, our class-
room changes to the lovely city of 
Oaxaca whose inhabitants arc 
mainly descendants of the Zapotec 
and Mixtcc civilizations. When 
the students arrive at the airport, 
their Oaxacan "parents" will be 
there to take them home. Each 
family pins the name of the KSC 
student to their clothing so all the 
students have to do is look for their 
own names. 
(See LA VAL, page4) 
Visual Culture in Context: Teaching Visual Literacy 
Susan Bcnforado Bakewell, Assistant Professor of Art History, Department of Visual Arts --------
NOTE: Adapted f/"om a Fcbruarr 
1995 presentation at the Coflcgc Art 
Association's annual meeting, San 
Antonio. Texas: an expanded Fcrsion 
wifl he puhlishcd as "Visual Literacy 
and /111crdisciplinwy Studies in Col-
lege Art History Courses," in the 
~~~~~~--· Princeton: Ed11ca-
tionol Testing Service, 1996. 
he Parthenon frieze, Maya 
Ying Lin's Vietnam Memo 
rial, a W asho basket by Oat 
So La Lee, Michelangelo's=~= 
Islamic calligraphy, the 
Bauhaus, Georgia O' Kecffe' s 
flower paintings, Hokusai· s The 
Great Wave, Van Gogh's Starry 
Night, the tomb treasure of Tut-
ankhamen, the stained glass or 
Chartres Cathedral, a Dogon mask, 
a Oaxacan bowl. These and doz-
ens of other examples of architcc-
turc, craft, dnt'vving, painting, pho 
togrnphy, printmaking, and sculp-
2 
turc form part of a canon, more or 
less official, of late somewhat ex-
panded, to which students arc ex-
posed in college art appreciation 
and art history classes. Besides 
learning to identify objects and 
monuments, students typically ab-
sorb information about dates, 
places of origin. medium and ma-
terials, and acquire skills for dis-
cussing such works in terms of 
style, function, and meaning. 
Surely students thus immersed in 
imagery arc visually literate or 
are they'? What is visual literacy, 
and how is it achieved'? 
In its most basic form, visual 
literacy can be defined as the abil-
ity to describe, analyze. and un-
derstand things seen. As such, it 
differs relatively little from tradi-
tional practice in learning to look 
provided by traditional art appre-
ciation and art history classes. 
The canonical, or semi-canonical, 
works listed above have by no 
means departed from the syllabus 
or the texts. They have, however, 
been joined by examples of and 
approaches to visual culture (and 
the phrase is used advisedly) sel-
dom cnframed by museum walls 
and not often illustrated in text-
books. Just as the range of materi-
als, images, objects, and experi-
ences, studied has widened, so 
have the ways in which such things 
arc presented to students. 
An excellent beginning can he 
made without turning on the slide 
projectors or pulling down the 
screen. Ask students and this 
works as well in a class of 100 plus 
as it does in a group of thirty to 
describe the classroom in which 
they sit. They will have read about 
the principles of formal analysis, 
and about ways of applying such 
vocabulary and concepts to archi-
tecture. Although they may be 
collectively nonplussed for a mo-
I 
ment architecture is, after all, 
the Parthenon in Athens. or Micha-
el Graves's Portland Public Ser-
vice Building. both shown in their 
text, isn't it? - observations on 
shape. color, furnishings. structure. 
and function will fill the air. and 
the room. Just as Mo! iere · s Mon-
sieur Jourdain was delighted to 
learn that he spoke prose. so many 
college students revel in the dis-
covery that their own dwellings. 
Kcnncsaw's campus. the city of 
Atlanta, or Nashville's version of 
the Parthenon. can be discussed in 
the same ways one would talk 
about Frank Lloyd Wright's Fall-
ingwater or Baron Haussmann · s 
Paris. By the time the projectors 
have been fired up. and these. or 
other. slides arc on the screen. stu-
dents will be more comfortable 
with art-historical vocabulary and 
prepared to sec their environment 
as a part of the story. 
Much now introduced in art ap-
preciation and art history classes 
differs from canonical works only 
in kind. Material, formal elements. 
means for engaging viewers are 
the same in. for example. maga-
zine advertisements and bill-
boards :ind "major" paintings. 
prints. or posters. 
Instructors tend to feel. quite 
reasonably. the difficulty of incor-
porating new topics. fresh points 
of view. recent scholarship, into an 
already crowded curriculum. The 
benefits of even a week thus spent 
arc clear and immediate. Students 
refresh and refocus their visual 
skills. learning to scrutinize and 
dissect works of art famous and 
unknown, global and local. They 
arc encouraged to cite such works 
in the larger contexts of culture, 
beliefs, visual practice. Finally, 
they have the thrill of seeing that 
they possess the skills to elicit in-
formation of importance from im-
ages and objects. and the vocabu-
lary and concepts necessary to ren-
der such materials relevant and res-
onant for themselves and their col-
leagues. Visually literate folk take 
more pleasure in the world around 
them. and have the potential to 
make great contributions to their 
environments. local and global, 
natural and built. 
I teach hecause it is mr vocation and to share skills, knowledge and 
that have enriched 111y life. 
Lynn Fedeli 
From Teaching at Duquesne University: 
Ideas for effective teaching in large classes. ----------
dining large classes may 
be subjective, but a sure 
sign that classes have gotten 
large, according to Dr Dorothy 
Frayer of Duquesne University in 
Pittsburgh, is when classroom dis-
cussions become unwieldy, or 
when students hesitate to ask ques-
tions because of the sea of faces 
staring back, or when instructors 
limit writing assignments because 
grading may become problematic. 
Reece McGee of Purdue offers 
a few suggestions that may help. 
Knowing students names is a good 
start. For those who may fear hav-
ing to memorize 50-plus names on 
the first day of class. some strate-
gics might be instructing students 
to introduce themselves each time 
they ask a question or using a seat-
ing chart. Although many faculty 
prefer the more traditional "'Mr." 
er to remember first names on! y. 
Using a few minutes before and 
after class to chat with students 
may help diminish the impersonal 
nature of large classes. In addition. 
you may want to make yourself 
more "real''-and therefore less 
distanced because of class sizc-
by letting students know more 
about your interests. research. ac-
tivities outside class. 
Moving from behind the desk 
or lectern-getting out into the 
classroom-cuts down on the size 
factor. It also makes students more 
participants than observers if you 
are standing beside them. 
Increase your daily assessment 
activities to be sure students arc 
getting the information. It is easy 
for students to "hide" in the crowd. 
Make them tell you what they 
learned each class period. Better. 
require each student to ask, on pa-
per, a question or t\VO frorn that 
day's lecture. Answer these the 
next period, making sure not to 
reference the individual asking. 
Discussion groups and coopera-
tive learning may allow you to 
break large classes into more man-
ageable groups. Give an assign-
ment, Jct the groups work on it 
during class. and you rotate from 
group to group answering ques-
tions and giving advice. 
Obviously, the large class will 
not have the same comfort level as 
smaller classes. but with some per-
sonalizing. students will feel as 
though they arc getting the one-to-
one teaching we all want to 
achieve. 
I teach hecause I like to 
learn, and I like people who 




(LA VAL continued.from page2) 
Classes at the Benito Juarez 
University start the next day. Stu-
dents will study Spanish four hours 
a day in classes with only three to 
six students. At one o'clock they 
will go home to have lunch with 
their families. The afternoons arc 
free and students are encouraged 
to visit Oaxaca which has magnif-
icent sixteenth century architec-
ture, 27 churches, two outstanding 
museums, an exc1trng and a 
large outdoor Indian market. 
There is always something to see 
even if it is only from an outside 
cafe. Students often gather at the 
and sometimes we even 
hold our seminar at one of the caf-
es there. Site directors have even 
been known to keep office hours at 
the z6calo in the late afternoon. 
In addition to lectures at the 
Benito Juarez University, the 490 
seminar will be taught at Monte 
Alban, once a Zapotcc holy city 
covering 25 square miles. at the 
Mitla ruins, another complex of 
ceremonial structures. in the Rufi 
no Tamayo museum, in the church 
of Santo Domingo and at other im-
portant historical sites in the city. 
After the four-week program. 
some students elect to stay on to 
travel in Mexico or remain with 
their families. Last summer, stu-
dent evaluations of the program 
were very positive and we are look-
ing forward to exciting new learn-
ing experiences this summer. 
While there are real classroon1s in 
Oaxaca. much of the learning takes 
place without using pencils. paper. 
or the classroom at all. The lives of 
the students will he changed forev-
er after their experience in Mexico. 
This is one promise we make to our 
students. 
I teach hasic concepts in matlzemtics and build student selfcon/i-
dencc bccaues I truly enjoy starting thefl·cshmcn out on their voyage 




Publish Without Perishing: 
A Practical Handbook for Academic Authors 
By Jan Readling, Graduate Student, Master's of Professional Writing under the direction of 
Dr. Dawn Rodrigues, Professor of English----------------------
etting Published has he 
come more difficult for 
academic writers. Peter 
Benjaminson's book, Publish 
Without Perishing: A Practical 
Guide for Academic Authors, at-
tempts to provide some tips to ne-
gotiate the "'publishing mine 
field." 
~ 
Working on tlie '2!ontract 
It is essential that an academic 
author understand how to negoti-
ate a publishing contract heforc he 
or she signs it. Authors should re-
member that most contracts arc 
written to favor the publisher. Al-
though a publisher cannot be 
forced to offer a pro-author con-
tract. an author should be prepared 
to counter with concessions he or 
she wants from the publisher. Ask-
ing a publisher to consider certain 
concession..; will show that the au-
thor is "not undervaluing" ( 18) his 
4 
or her work. Even if all of the 
concessions are not met, some 
might be just hecause the author 
asked. 
:linling an !.lgenl aiitl " ~ 
'2!olla6onalDES 
Most authors do not have 
agents, because journal "articles 
are what academic writers write 
most often" (21 ), and an agent may 
not be necessary. However, an 
agent can benefit an author simply 
because "getting an agent usually 
means a more lucrative contract'' 
(22). An author can also save time if 
he or she is able to hire an agent who 
will do most of the grunt work. 
Writers can also save time by 
collaborating with others. One col-
laborator's expertise in a given 
area may compliment that of his or 
her colleagues. and that knowledge 
can be used to create a stronger 
manuscript. 
There are, however, some prob-
lems with collaboration. Obvious-
ly. royalties would be split, and 
deciding how may cause conflict. 
In addition, there may be argu-
ments regarding "whose name 
comes first as an author" (31 ), "or 
co-authors may feel they did more 
than their partners" (32). 
Once an author has settled the 
basics. he or she can concentrate 
on the book proposal. Some edi-
tors may insist on an outline or 
proposal letter. while some may 
ask for the complete manuscript. 
Most editors however. will prefer 
a proposal and sample chapters. 
even if a complete manuscript ex-
ists. The standard proposal would 
include a description of the book 
(including its contents); hiographi-
ca! information ahout the 
author(s),highlighting the author(s r 
I 
I 
qualifications to write the hook: a 
list of competing texts, and a brief 
description of each. The proposal 
should also illustrate why the 
manuscript differs from the com-
petition and include a description 
of the targeted audience. 
Most publishers send proposals 
to '"rcaders··-experts in the field. 
One pitfall of this practice is fac-
tional i zati on; '"a manuscript 
can be killed by a reader who's a 
member of an opposing faction" 
(53 ). The author should warn the 
editor about possible factions. The 
manuscript will have a much hel-
ter chance of being judged more 
fairly if factions are avoided. 
: •tii~u~~si ~nl ~i,i~11tes - - -. 
~·~;; ~;;:;:'.;D~ihtte '":;,,ff!!~'" ~%#"L0stiLB~ :;:;;;i$;=~~ 0"t; 
Advances arc important because 
they can protect the author(s) fi-
nancially if something docs go 
wrong. Also, the larger the ad-
vance the more the publisl1cr 
shows his or her interest in an au-
thor or au!hors. The author must 
keep in mind that an advance is tak-
en directly from his or her royalty. 
If the book is published, the au-
thor should understand that "the 
I teach j(Jr o l'({riety of' reasmzs-rnostl_v because I can't shoot 
suhji{Ir golf: carry a tune or write any hetrer than Roher! James 
Waller. Other than that, I simpl_v lo\'e it. 
more copies of I the] book that the 
publisher sells. the higher a per-
centage price of each book returns 
to the author as royalties'' (65). 
Authors must keep in mind that 
"what academic authors write is 
the authors' property, unless the 
academic author sells it or gives it 
away" (75). A copyright gives 
the author the right to "sell it, print 
iL novelize it and pocket the mon-
ey from doing so"(75). The most 
recent version of the United States 
copyright law holds that "authors 
hold the copyright to their work as 
soon as they finish writing it" (75). 
Even if an author does not register 
the copyright as soon as the publi-
cation is written, the author is still 
protected. However, it is wise to 
register the copyright as soon as 
possible. 
~ Randv Goodwin 
Publishers may try to get the 
manuscript under a work-for-hire 
agreement. Work for hire gives the 
publisher all rights to the work. 
including re-puhlication. and the 
publisher is under no obligation to 
put the author's name on the manu-
script. 
All of the above guidelines are 
important to take into consider-
ation before creating a manuscript, 
and should be taken into consider-
ation before academic authors ap-
proach a publisher, so the authors 
will be able to publish without per-
ishing. 
= ""' 0 "" 'ii "" 1 
,", -'B•Bl ~1~e'<I 
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Benjaminson, Peter. Publish 
Without Perishing: A Practical 
Guide for Academic Writers. 
Washington D.C.: National Edu-
cation Association, 1992. 
What Students can do on Computers 
William A. Rooks, Jr., Assistant Professor of Marketing & Professional Sales 
(adapted from a recent article. Full text available from the author) ----------------
vcr the past three years, I 
have observed that some 
students do better than oth-
ers in my course, Marketing Data 
Analysis. The course requires stu-
dents to retrieve data from CD-
ROM sources in the library and 
process it, which consists of devel-
oping an expert system on a PC 
and then use the data as input. 
The student who did better in 
the course seemed to have a better 
understanding of the operations of 
personal computers. Based on 
these observations. several ques-
tions came to mind. Is there some 
way to effectively and practically 
measure a student's knowledge of 
computer operations? What 
knowledge is required for effec-
tive operation of a personal com-
puter? Are certain computer use 
factors associated with levels of 
computer operations knowledge? 
From a review of literature, it 
was clear that some knowledge of 
a PC's operating system was need-
ed for effective operation. DOS 
(Disc Operating System) is an in-
dustry standard for IBM and com-
patible PCs. Researchers have sug-
gested that there are certain DOS 
commands that are a "must know" 
for those seeking PC proficiency. 
These con1rnands \Vere listed in a 
survey instrument and adminis-
tercel to 403 students in a number 
of classes who were asked to de-
fine these commands. 
Over the years I have heen 
by the principle that 
good life is one inspired 
by love and guided hy knmvl-
cdge. Foremost in my mind 
are love for rnv students and 
my pndession and knuwledge 
of' mv academicfield and my 
strengths and weaknesses. 
- Vassi!is f"",'conomopoulas 
I 
I 
No single DOS command was correctly identified by all respondents, 
with correct identification ranging from 88.1 1fn for "HELP" to 12.6% for 
"MSAV." The top JO of 22 commands identified, and their respective 
percentages were: 
Based on analysis of the data, 
six commands (format, dir, de!, 
copy, cd, md) were identified as 
being a more critical subset. In oth-
er words, these were commands 
more frequently identified in user 
manuals as required for proper in-
stallation of software. The average 
correct score for this subset was 
51.6%, only slightly better than the 
over all average of 49.0'h. 
Students who have access to a 
work computer answered 54% of 
the DOS command questions cor-
rectly compared to 44% for those 
without work computers. Students 
who said they were comfortable or 
very comfortable using a comput-
er answered 52% correctly com-
pared to 41 % for those who were 
not comfortable using computers. 
Students who were comfortable 
using applications software such 
as statistics, graphics or spread-
sheets scored significantly better 
than their counterparts. And, as 
might be expected, the more hours 
per week students used a comput-
er, the more DOS commands they 
could identify. Finally, gender did 
not indicate any significant differ-
ences between the means. 
" ~ ~ ~ 
ll1111:~Jusiuus -~ _ 
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The results of this survey was a 
failing grade with an average of 
about 50C/r. Students with access 
to a home or work computer scored 
better than others. Further, stu-
dents who were comfortable using 
application sottware scored higher. 
The conclusion is that faculty 
trying to prepare students for the 
super information highway might 
want to consider increasing the 
amount of computer work we give 
these students, and this work 
should be in the quantitative and 
graphics areas, not just word pro-
cessmg. 
How to write a grant : A formula for success 
By Jackie Givens, Grants Office, Sponsored Programs ----------------------
I 've been handed a formidable task. Describe to this audience "How to Write a Successful 
Grant" in 500 words or less. Vol-
umes have been written on the 
topic; expensive one to four-day 
workshops address the process. 
I' II do my best. 
In determining what to focus on, 
given the constraints, it occurred to 
me that after ten years experience 
in the grants business, there is a 
formula I can share with you to 
enhance your chances of success: 
one significant project + one ap-
propriate sponsor + demonstrat-
ed expertise + adequate "home-
work" x sufficient preparation 
time = funded proposals. 
6 
Let's look at each one of the 
factors of the equation. Funders 
"invest" monies in significant pro-
grams that fulfill their goals and 
make a difference within their 
sphere of interest, however limited 
that might be. Once an appropri-
ate donor has been identified, the 
applicant's job is to convince them 
that their project docs both. Re-
member, lofty prose cannot dis-
guise an insignificant project, but 
a significant project can be 
doomed because of poor presen-
tation. 
Richard Steinere, author of the 
book, Total Proposal Building re-
fers to proposal building as "an 
art, a science, a program. an ap-
proach, a system, a game, a way of 
doing business." The realm within 
which public, corporate, and foun-
dation sponsors operate is rule 
dominated, project specific, mis-
sion oriented, and proposal driven. 
It is essential that you understand 
your market place. 
A thorough knowledge of the 
funding source is often the one 
critical clement overlooked by pro-
posal writers. Applicants are, un-
derstandably, focused on their own 
needs, not those of the funder. 
Consider both. You must know 
the potential sponsor as well as 
you do your project. 
This is the "homework'' portion 
of the equation. You need to "talk 
I 
I 
the funder's talk,'' hy wntrng in 
terms that reflect a true under-
standing of their philosophy, their 
mission, and the "match" that will 
occur if your project is funded. 
The Office of Sponsored Programs 
can provide the background mate-
rials to support this effort. 
Many faculty appear hesitant to 
discuss their project with the pro-
gram officer prior to submission of 
proposals. This can he "deadly," 
particularly with government 
agencies. Program officers can be 
your most valuable resource. They 
are employed to help applicants 
develop competitive proposals. 
They know the '·true" agenda of 
the agency and can direct you ac-
cordingly. If you ignore this re-
source, it may be a costly mistake. 
Statistics indicate your chances for 
approval are greatly enhanced hy 
the number of "meaningful" con-
versations with the program officer. 
The proposal becomes a mar-
keting tool in which you "sell" 
your idea, your organization, and 
your expertise; your ability to 
solve a problem better than anyone 
else. The sales document must he 
well-developed, comprehensive, 
I believe that I can instill a 
sma!I port of' mvself' within 
each student I encounter and 
in some small way make mv 
contribution to societv. 
- Carol Ho!S_ 
and factual: the writing, clear, con-
cise, and thoughtful, delivering 
exactly what the funder asks for. 
no more, no less. 
As with all things, proposal de-
velopment takes time, a scarce 
commodity on the KSC campus. 
Ideally. once you have a project in 
mind, and a funder identified, you 
will submit to a reasonable dead-
line date. A "Rushed" proposal is 
seldom fundahle, although there 
arc exceptions. Some people do 
their best work under pressure. 
Most don't. 
To eliminate up to 50 percent of 
the time involved when actually 
writing the proposal, experts in 
the field suggest that data rele-
vant to the grant be collected in a 
loose leaf binder. This process 
should begin with the inception 
of the idea. 
The notebook should be divid-
The Internet and the Professor: A Mini-Guide 
SOME INTERNET SITES FOR 
YOU AND YOUR STUDENTS 
The Electronic Newstand 
Here you can read selected arti-
cles from journals ranging from The 
New Republic, the New Yorker and 
Discm•er to ComputcrWorld, Field 
and Stream and Sloan Management 
ReFic1t'. 
gopher: enews.com 
The Thomas Web Server. This 
site provides the full text of all ver-
sions of House and Senate bills. It is 
searchable by keywords or by bill 
number. The site includes background 
information on how laws are made. 
John December's List. 
As part of his academic interests. 
John December. Professor of Com-
puter Science at Rensselaer Poly-
technical Institute collects, organizes, 
and presents information describing 
the Internet and computer-mediated 
communication. This information in-
cludes resources and studies about 
technology. applications, culture, dis-
cussion forums. and bibliographies. 
His areas of interest include the tech-
nical. social, rhetorical, cognitive, and 
psychological aspects of networked 
communication. 
You can view a summary of this 
list and get instructions for accessing 
it hy using ftp. 
Ftp: //ftp.rpi.edu/pub/communica-
tions/i nternet-tool s 
Resources by Subject Area at Rice 
Univ. (See 2.3 earlier.) 
An easily accessible gateway to 
many resources, gophers, and listscrvs 
in the subject areas. this area organiz-
es mformation for quick looks or for 
electronic browsing. 
ed into sections outlined in the 
agency guidelines, i.e., justifica-
tion for the project, objectives, 
methodology, key personnel, etc., 
with paper heh ind each tah to write 
as ideas occur to you. Also, gather 
supporting data. with sources cit-
ed, so precious time is not lost 
hunting for materials as the dead-
line draws near. All information 
will he at your fingertips. 
Unfortunately, this formula 
contains no magic, no secret in-
gredient. but rather, a set of simple 
factors that, in my experience, ap-
pear to work. Success, Stcinere 
contends, "is as much dependent 
on creativity, innovativeness, in-
tuition, style, personality, capabil-
ity and good judgement, as it is on 
science." I would add that educa-
tion to the process is truly the key 
to success and provides the com-
petitive edge necessary for winning. 
We are here to open the door. 
Resources by Subject and Vander-
bilt Guides and Bibliographics 
The reference department at 
Vanderbilt has on the gopher eighty 
guides and bibliographies, from abor-
tion to welfare, listing major referenc-
es. with bibliographic summaries and 
Library of Congress call numbers. 
This is an excellent first stop for stu-
dents doing research in literature. so-
cial sciences, education, and educa-
tion. It not only contains the most 
common term paper topics but also 
clearly explains how to use FTP, Un-
cover, Newsgroups, Veronica, ERIC. 
and Archie. Access this area by click-
ing in sequence "Gophers Servers of 
the World," "North America," 
"USA," "Tennessee" "Vlllnfo 
(Vanderbilt University)." "Library 
Resources and Services," and ·'Gu ides 






From the University of Ne-
braska-Lincoln, Bette LaSerc 
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courses to first-year students 
should focus as much on their pri-
or learning habits as on the infor-
mation they need to know. 
For new high school graduates, 
the problem is one of shift ng from 
teacher-directed study manage-
ment tcchniques---leachcrs con-
stantly checking to insure home-
work is done--to self-directed 
management-professors assume 
students will keep up the pace 
without constant nagging. These 
students had been used to studying 
in short bursts, and even then most 
merely reread assignments or un-
derlined ideas. 
Forreturning adult learners who 
have been out of the study loop for 
some time, they must re-learn how 
to study. These students, many of 
whom have been in the work force 
and who may have had to adapt to 
new styles of information process-
ing, often overlook the cumulative 
effect of study-that study builds 
on each iteration. 
In either case, Erickson suggests 
that Angelo and Cross's Class-
room Assessment Techniques 
( 1993) may provide some simple, 
Diversity and Teaching: 
but effective study devices for 
first-year students. Here are just 
five: 
Productive Study-Time Logs. 
These logs not only record how 
much time was spent studying, but 
how studying was done and how 
productive the student felt his or 
her time was spent. These can be 
reviewed by student and teacher to 
determine more productive sys-
tems. If class size is a problem, 
perhaps peer review could be just 
as helpful (as long as peers don't 
share faulty study habits). 
Punctuated Lectures. This is a 
self-reported spot check to see 
where students' attention is direct-
ed during lectures. This could even 
be a "game" with teacher yelling, 
"So where are we?" The student 
then has a minute or two to jot 
down a reflection of what he or she 
was thinking. If topic related, it 
could be a question or hypothesis 
of where the lecture is going. If off 
topic, they might write something 
like, "My next class" or "I wonder 
if I']] have time for lunch." These 
can be submitted anonymously, 
giving the instructor an instant 
reading of the student's grasp of 
material. Bu! they also alert stu-
dents that focusing is an important 
part of study. 
Process Analysis. Students take 
note of the steps used to 
complete an assignment. This 
might be formalized as an outlined 
addendum lo the actual assign-
ment. The instructor can then com-
ment (but probably not grade) the 
outline with helpful hints. 
Diagnostic Learning Logs. 
This system applies the Process 
Analysis to the entire course, with 
students outlining how they pro-
cessed classroom lectures. assign-
ments, readings, etc. Students are 
then asked to review periodically 
(maybe every four or rive classes) 
to observe patterns and problems. 
They can also match patterns to 
grades, seeking to find those 
activities that seem to foster good 
grades and those that portent bad 
grades. 
The fact that al I these tech-
niques place the greatest effort on 
the student suggests the shift from 
teacher-directed to self-directed 
study. But the students will need 
help in making that shift, especial-
ly in the first year of school. Al-
though we expect students to func-
tion independently in college, we 
should make sure they have the 
tools to succeed. 
Improving General Education Courses for Language Minority Students 
by Nadine S. Koch, Associate Professor of Political Science 
cnnesaw State College is 
recognizing the increasing 
diversity of our faculty and 
student populations. As the com-
plexion of the metro Atlar.tc: :ire::." 
changes it will, and in fact already 
has. resulted in a more diverse stu-
dent body. Currently. there are 
significant numbers of African 
;\n1crican and r\sian students at-
tending our institution. Although 
8 
the majority of our students are 
Anglo. recent studies report the 
deterioration of reading and lan-
guage skills among all students. 
The teaching approach I will de-
scribe has merit in increasing the 
skill level of all our students. 
What is the responsibility of 
faculty in educating an economi-
cally~ racially~ culturally, and edu-
cationally diverse student body'? I 
would like to share my experience 
and involvement in a project aimed 
at improving the teaching of gen-
eral education courses to such di-
verse student populations. Cali-
fornia State University, Los Ange-
les implemented a project aptly 
named Project LEAP- Learning-
Engl ish-for-Academic-Purposes. 
(See DIVERSITY, pagelO) 
News Briefs 
Milton COx, writing in Teach-
ing Excellence of Mansfield Uni-
versity (PA). notes that communi-
cation paths between teacher and 
student have undergone dramatic 
changes, most notably in the num-
ber of pathways available for such 
interaction. 
He sees technology leading the 
way, particularly in the access af-
forded students through networked 
computers and student-teacher 
email interaction. 
Cox cautions teachers and ad-
ministrators that such new paths 
are not suitable for everyone. Care 
must be taken to match emerging 
trends in instructional delivery with 
the discipline, style and context of 
each course and instructor. 
Marilla Sviniski, in Teaching at 
UNL of University of Nebraska-
Lincolcn, suggests that teachers 
should understand and appreciate 
the role prior knowledge plays in 
the learning process. 
Prior knowledge refers to that 
which the student brings to the 
learning table from previous edu-
cation and life experiences. She 
sees three ways these can impact 
learning: 
l) It impacts how students per-
ceive new information. Such in-
formation will be measured 
against the student's storehouse, 
comparing the unknown with the 
known. 
It impacts how students orga-
nize information. The student will 
attempt to fit new information into 
the "map of reality" he or she has 
created. 
It impacts the speed of assim-
ilation. If a student has a wealth of 
diverse experiences, he or she can 
assimilate faster than the student 
with a limited experience base. 
Sviniski proposes that teachers 
learn early what students bring in 
terms of prior knowleclge. ancl at-
tempt to adapt accordingly. 
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Dr. Martha Griffith, Asst. Pro-
fessor, Public Admin. & Human 
Services 
Dr. Goktug Morcol, Asst. Pro-
fessor, Public Admin. & Human 
Services 
Dr. Sarah Robbins, Asst. Pro-
I chose to teach to repay a 
debt, to honor the legacy of 
mY teachers who brought 
passion to a form of commu-
nication which transcends 
all language and culture 
and makes our lives a bit 
more melodious. I feel com-
pelled to pass this passion 
on to my students. 
Joe 
fessor, English 
Dr. Susan Rouse, Asst. Profes-
sor, Philosophy 
Dr. Liza Davis, Asso. Profes-
sor, Learning Support Programs 
(English) 
Ms. Kathy Matthews, Instruc-
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Ms. Christina Horne, Asso. Pro-
fessor, Nursing 
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(DIVERSITY AND TEACHING continued.from page 8) 
This project was awarded a 
three year grant hy the Department 
of Education through the Fund for 
the lniprovement of Postsecond-
ary Education (FIPSE). 
Project LEAP sought to im-
prove the acaden1ic language skills 
of language minority students. both 
native and foreign horn. hy enhanc-
ing the curriculum and teaching 
methods of selected general educa-
tion courses. The primary target 
populations were immigrant or na-
tive-speaking bilingual low income 
and/or first generation college stu-
dents. The project consisted of four 
major components: (I )study group 
courses. team taught by peer study 
group leaders and language special-
ists and paired with the correspond-
ing general education courses: 
(2)faculty development training to 
assist general education instructors 
to incorporate language instruction 
into their courses; (3)curriculum 
modification to institutionalize lan-
guage sensitive instruction into the 
targeted general education cours-
es: and ( 4 )project continuity and 
dissemination to train future in-
structors and study group leaders. 
and to share project results hoth at 
the home institution and with other 
colleges and universities. 
I was one of three faculty cho-
sen for the second year of the three 
year long project. As in the state 
of Georgia. all California college 
students are required to take an 
introductory American govern-
ment course. This course requires 
a library research component. I 
will describe how I enhanced the 
teaching of this course. focusing 
on the changes I made in the li-
brary research writing assignment. 
Prior to my involvement in 
Project LEAP. I had assigned my 
introductory classes an 8-10 page 
library research paper. I would 
divide the class into small groups, 
each representing a contemporary 
topic related to ,A~1nerican politics. 
A handout outlining the paper re-
10 
quirements was distributed in class 
and briefly discussed. Little guid-
ance was provided in how to con-
duct library research in the social 
sciences. nor was much assistance 
afforded in how to write a college 
ingly, I was consistently disap-
pointed in the quality of the papers 
I received from my students. 
Grading these papers at quarter end 




students arc required to use the 
Readers Guide and computerized 
sources to locate material on their 
topic. To complete the library as-
signment the student must note ap-
propriate references and find and 
xerox one of those references. 
The second step in the scaffold-
ing approach is to teach students 
how to write a review of the litera-
ture. I require that students pur-
chase an APA style manual if they 
don't already have one. I distrib-
tire perspective 
on the objectives 
and goals of this 
writing assign-
ment. I decided 
to employ what 
and willingness to trr a different ap-
111c constantly lookingfor helter ways 
, I heliei'e, i11/i1ses mv courses with 
e\'erv time they are raught. 
is referred to as 
the "scaffolding" approach. Basi-
cally. one breaks down a more 
difficult and complicated task into 
smaller. more manageable com-
ponents. I have since found that 
most college students, especially 
those of the target population, have 
little or no experience writing a 
college level library research pa-
per. From the students' perspec-
tive this is a daunting assignment. 
By dividing the paper into less 
overwhelming steps. one accom-
plishes the pedagogical goals of 
teaching library research and the 
writing of a well organized paper 
using proper citation style (APA). 
My students arc now guided in 
this process in a step by step man-
ner. During the first week of the 
quarter, students are given a tour 
of the library with a focus on the 
use of new computerized technol-
ogies for searching topics. Stu-
dents arc required to find eight ref-
erences on their assigned topic. 
References are to include newspa-
per articles, news magazine arti-
cles. political magazine/journal ar-
ticles, and broadcast news stories. 
Coinciding with the library tour is 
a simple library assignment where 
~ Helen Ridler 
ute in class a sample literature re-
view, one which exemplifies prop-
er summarizing, including quoting 
and paraphrasing. The next as-
signment requires students to sum-
marize only one of their referenc-
es, using a combination of quotes 
and paraphrasing. This allows ear-
ly detection of improper summa-
rizing techniques and problems 
with proper citation style. Approx-
imately two weeks later, students 
must turn in their Review of the 
Literature section. This section of 
the overall paper consists of eight 
well integrated summaries. using 
both paraphrasing and direct 
quotes. The challenge is to sum-
marize eight references in no more 
than two double spaced typed pag-
es. Students arc required to turn in 
a Reference page with their Re-
view of the Literature. again using 
the correct APA bibliographic 
sty Jc. 
This first part of their paper is 
graded and returned for revisions. 
The corrected version will be in-
cluded the final paper submitted at 
the end of the quarter. Additional 
handouts and class time is spend 
on discussing the remaining sec 
I 
I 
tions of a research paper: the Intro-
duction; the Discussion section: 
and Conclusion. It has become 
quite evident that students arc in 
need of basic information on how to 
construct a thesis statement, provide 
supporting arguments. as well as the 
ineln<.:inn nf 1·rnmtr'T" ~innirn1'nf<.: ... ......, ..... ,~.,, .. ,, . ...,,,..., ... .,,..., .... .,,.:::::;. ... ~···-··-· .. 
First generation college students 
have no one at home to assist in 
this type of assignment. Overall, 
few of our students have learned 
these skills in their secondary edu-
cation and few have acquired the 
necessary competencies in college 
level English classes. This is espe-
cially the case for non native 
speakers. Language minority stu-
dents are in desperate need or as-
signmcnts structured usmg this 
scaffolding approach. This ap-
proach reduces anxiety and appre-
hensions. In light of the abysmal-
ly low reading and language scores 
of native students. I have found 
this approach beneficial to the typ-
ical student. 
The quality of student papers 
has greatly surpassed my expecta-
tions. More importantly, the skills 
the students acquire fulfilling this 
requirement are skills that will he 
utilized throughout their college 
years. There is no question that 
this approach places a greater bur-
den on the instructor. More class 
time is devoted to the paper writ-
ing assignment. In addition, there 
arc more assignments to grade (li-
brary assignment, summarizing as-
signment, Review of Literature. 
and final paper with Introduction, 
revised Review of Literature. Dis-
cussion, Conclusion, Bibliogra-
phy). However. I firmly believe 
the investment is a worthwhile one. 
I have seen tremendous growth in 
skill level in ten short weeks. It's 
not often students thank you for 
making them work hard, for pro-
viding challenging assignments. 
And many thanks you will receive! 
This approach builds confidence. 
No longer will students feel they 
need to "shop around" for the pro-
fessor who doesn't require a seri-
ous library research paper. 
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Spreadsheet Based Computer Slide Shows 
for Fundamentals of Finance 
Development of Multi-Media Technology for HPED 100 
Fitness for Living 
Empowering Teachers in Inclusive Classrooms 
General View & Application of Elementary Functions 
Curriculum Development for Arts Education 
Exchanging Ideas on Computer-based Teaching of 
Differential Equations 
Needs and Preparedness of KSC Students for 
Computer Technology 
Development of Computer Strategies for KSC Faculty 
A Longitudinal Investigation of Perceived Stress 
Patterns in Pre-Service Student Teachers & First 
Y car Teacher Educators 
A Study of Metabotropic Glutamate Receptors 








Asso. Professor CSIS 
Dawn Rodrigues, Professor. English 
Joshua Du 
Asst. Professor, Mathematics 
Marjorie Economopoulos 
Asst. Professor, Math. Ed., SME 
Laura Hechtel 
Asst. Professor, Biology/Physics 






Professor, Political Science 
Gary Roberts 




Solinet (Southeastern Library Net-
work) 
Herc you can find links to the ma-
jor resource and research desks at 
universities across the world as well 
as miscellaneous information such as 
Amtrak schedules, exact local time 
worldwide, daily foreign currency 
rates, and entries into university go-
phers which allow public access to 
Usenet discussion groups. Click in 
order "Gophers Servers of the 
World," "North America,'' "USA," 
"Georgia" and then "SOLINET 
(Southeastern Library Network).'' 




Cross-Disciplinary Development & Implementation 
of Internet-based Instructional Materials 
General View & Application of Elementary Functions 
Technology Applications for Teachers 
Computer Based Course in Human Anatomy 
Interactive Computer Software for Microbiology 
"Intermolecular Forces: An Electronic Slide 
Presentation" 
A Shift from ''Instructor roeuscd" to "Student Focused" 
Teaching 
A Practical Guide for Using the Internet at KSC: 
Multimedia Tutorials for raculty & Students 
REACllING 
Contrihutions from KSC faculty arc solicited. Please submit articles to 
CETL on a 5.25" or 3.5'' disk in WordPerfect. Preferred length of articles is 
900 words. Deadline for the next issue is October 15. 
Giving guidance and vision to CETL is a raculty Development Committee 
including the following members: 
A. G. Adcbayo Ph. D. 
Jo Allen Bradham, Ph. D. 
Randy Elmore, Ed. D. 
Jackie Givens. B.A. 
Margaret Kosowski, Ph. D. 
Penelope Prime, Ph. D. 
Patti Reggio, Ph. D. 
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